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FOREWORD
The University of Tennessee Library is happy to publish these
papers dealing with a variety of subjects as notable additions to
library literature. They represent Lectures numbers ten, eleven,
and twelve of The University of Tennessee Library Lecture
Series, initiated in 1949 with Dr. Maurice F. Tauber as the
lecturer. The authors of these three papers are nationally known
librarians and their contributions to librarianship have been
significant.
On April 17, 1958, Dr. Benjamin Edward Powell, Librarian of
Duke University, in the tenth lecture of the series discussed
Sources of Support for Libraries in American Universities. To
his audience that evening and to the readers of this volume, Dr.
Powell has given ample evidence of his knowledge and research
of the subject.
Dr. Louis Shores, Dean of the Library School at Florida State
University, was invited to deliver the eleventh lecture on April
15, 1959. The choice of his subject, The Undergraduate and His
Library, and the timeliness of presentation were particularly
fitting since The University of Tennessee Undergraduate Library
was to be opened at the beginning of the 1959 fall quarter.
Dr. Archie L. McNeal, Director of Libraries at the University
of Miami, Coral Gables, Florida, and a member of The University of Tennessee Library Staff at the initiation of this series
of lectures in the spring of 1949, was guest speaker on April 29,
1960. With characteristic ability, Dr. McNeal investigated the
subject, Divisional Organization in the University Library.
LaNelle Vandiver
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library lecture number ten
UNIVERSITY OF TENNESSEE LIBRARY, APRIL 17, 1958

By Benjamin Edward Powell
Librarian
Duke University

Sources Of Support For Libraries
In American Universities

American university libraries spent more than fifty million
dollars last year. Twenty years ago they were spending less than
a quarter of that amount. That is a tremendous increase, but
when we see it beside the increase in over-all costs of operating
educational institutions, it appears modest. Most librarians will
tell you, moreover, that with the funds at their disposal they
cannot acquire all the books needed by their faculties, or employ
the staff required to administer the libraries. The topic you have
suggested is timely, therefore, and I am glad to have had an
opportunity to explore it.
Most library support comes, of course, direct through university appropriation. But if some libraries are receiving substantial financial assistance from outside the university, it
should be of interest to learn the sources, the volume of such
support, and determine why certain libraries receive more than
others.
With that in mind, I have examined the records of a group of
selected libraries to see from what outside sources they have
received support through the years, what kind of support it has
been, and whether there are implications for your university
or mine.
Traditionally books and libraries have appealed to philanthro...
pists, to benefactors, and to persons wishing to be memorialized
or wishing to memorialize someone. Libraries have been recog-1-

nized as useful institutions possessing a kind of permanency not
characteristic of other institutions, and worthy of benefactors'
support. They and books provide the kind of material that could
have been envisioned in the Epitaph of Horace to Melpomene:
"I've built my monument outlasting brass
And higher than the pyramids of kings,
That it survive as changing cycles pass
The ruin time or rain or tempest brings."!
The Bodleian Library, of Oxford University, was almost wholly
dependent upon its friends for books and funds from its 15th
century beginning to the 1800's. Moreover, when Edward VI, in
the spirit of John Knox, reformed that university out of existence, it was the efforts of a private person that brought it to
life again.
Thomas Bodley, a graduate of Merton College, ashamed of
the conditions which permitted the library to be destroyed and
anxious to restore it, wrote to the vice-chancellor of the university in 1597 saying:
"Whereas there hath bin heretofore a publike library
in Oxford, which, you know, is apparent by the room
remayning, and by your statute records, I will take the
charge and cost upon me, to reduce it again to its former
use, first by fitting it up with shelves and seats, next by
procuring benefactions of books, and lastly by endowing
it with an annual rent."2
His offer was accepted. So at 51 and married to a rich widow,
he began to assemble books and search for donors. One of the
first donors, the Earl of Essex, presented the 200 volume library of
the Bishop of Faro, which he had acquired in 1598 by the artlessly
simple method of removing the books from their shelves as his
forces sacked the town in which the Bishop's library was 10cated. s Among the early benefactors were Sir Walter Raleigh
who, in 1603, gave fifty pounds, Francis Bacon, King James I,
and a host of Lords and Earls. Thus began a long line of donors
whose contributions over 350 years enriched the library beyond
measure. Before Bodley died in 1613 the flow had started, and
1 John B. Quinn, ed., Horace: Odes, Epodes and Art of Poetry (St.
Louis, 1936) p. 108.
2 Rev. Wm. D. Macray, Annals of the Bodleian Library (London, 1868)
pp.13-14.
:1 Bodleian Quarterly Record, III (second quarter, 1922) 239.
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the Stationers had agreed to deposit in the Oxford library a
copy of everything published in England. Incidentally, Bodley
left his own and his wife's fortune to the library, and years
later relatives were suing unsuccessfully to recover at least a
portion of it.
The Cambridge University Library made negligible progress
from the 15th to the 17th centuries, and when it began to gain
momentum, the principal support came from friends. Generous
benefactions in the 18th century, supplemented by the operation
of the Copyright Law, carried the library into the 19th century
in a robustly healthy condition. 4
The John Rylands, in Manchester, another great British library, owes its existence to the generosity of one person. Established and endowed by Mrs. Rylands, in memory of her husband,
it has achieved great stature in little more than half a century.5
I 'could go on with the British and continental libraries, and
might even drop back to earlier days. I could have started, as a
matter of fact, with Antony's gift to Cleopatra of the Library of
Pergamum which he gave to her to replace the Alexandria library which was destroyed in 47 B.C.
In this country the development of early libraries followed
the pattern of England and the continent. John Harvard's 1639
bequest of half his property-which included about 300 bookscame two years after the Colony of Massachusetts Bay had
passed an act to establish a college, an act which generated little
enthusiasm. The bequest of the College's most widely-known
benefactor excited immediate action and consentaneous energy,
however, and the magistrates themselves then subscribed two
hundred pounds for the library of the new schooL6
Yale had books before the college was actually established in
1701. It is said that the ten principal ministers of the colony, who
met to found the college, each brought books to the second
meeting, declaring "I give these books for the founding of a
4 Edward Edwards, Memoirs of Libraries . ..
(London, Trubner and
Company, 1859) I, 592.
5 Arundell Esdaile, The World's Great Libraries (London, Grafton and
Company, 1937) II, 50-55.
6 Josiah Quincy, The History of Harvard University (Cambridge, 1840)
I, 3-18.
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college in this colony."7 During the very early years of the
institution Jeremiah Dummer, London agent for the Province
of Massachusetts, sent across many gifts of books, but in influencing Elihu Yale to become a benefactor he made his most
notable contribution to the college. s
All of the great special libraries of America owe their being
to philanthropy. The John Carter Brown, Huntington, Folger,
Clements and Clark, to mention a few, were created by great
and wealthy collectors and provided with endowments to assure
permanence.
The John Carter Brown contains the results of several generations of book collecting. The extraordinarily magnificent collection of early Americana and early printing was started in
1769 by Nicholas Brown, a seafaring man turned merchant.9
The Huntington Library was founded in 1920 by a retired
railroad man, Henry E. Huntington, whose distinguished collection was built around several dozen fine private libraries he
acquired during his excitingly active collecting career.
Not all benefactors of great special libraries were book collectors. John Crerar was a successful man who enjoyed books
and reading, but was in no sense a collector. A major portion of
his fortune was left for the development of the Crerar Library in
Chicago, with the instruction that "the books and periodicals be
selected with a view to create and sustain a healthy moral and
Christian sentiment in the community and that all nastiness and
immorality be excluded . . . that dirty French novels and all
skeptical trash and works of questionable moral tone shall never
be found in this library. I want its atmosphere that of Christian
refinement, and its aims and object the building up of character ... "10
These random examples of libraries-special and academicthat owe their existence to generous friends who loved books
will illustrate how much research library development here
and abroad owes to philanthropy.
7 Henry Bartlett Van Hoesen,
Brown University Library, 1767-1782
(Providence, Rhode Island, 1938) p. 13.
S Papers in Honor of Andrew Keogh
(New Haven, 1938), 7-8.
9 George Parker Winship, The
John Carter Brown Library (Providence, 1914), 3-9
10 J. Christian Bay, The John Crerar Library, 1895-1944 ... (Chicago,
1945) pp. 23-24.
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I have not yet mentioned a southern library. Unfortunately,
none of the great collections of the early period was located in
this region. Concentrations of industry and people, common in
the North, did not exist in the South, but there is abundant
evidence of an interest in books.
A special committee of the Trustees of the University of North
Carolina, appointed to secure teaching equipment, reported in
1792, three years before the university opened, that it had "taken
the liberty to mention the apparatus and library, that such
gentlemen as intend to become benefactors ... by presenting
particular parts of either, may be induced to come forward."ll
A few prominent citizens gave volumes. Later, in 1802, when
a campaign to raise funds for completing the main building was
being conducted throughout the state, Colonel William Polk, who
drafted the appeal, emphasized the importance of books:
"No country can long remain free unless its religious,
civil and political rights are understood by the mass of
its citizens. Everyone contributing even one volume
toward improving the minds of youths, who are to
succeed us on the stage of life, must feel a self-approbation."l:2
The response was not generous, and no substantial gifts were
received for almost a century.
Thomas Jefferson gave generously of his time in planning the
book collection of the University of Virginia. With the list that
Jefferson prepared and with $50,000 from the state for books
and apparatus, Virginia was able to assemble a first-rate library
for that period. As the Rotunda was being constructed, Jefferson
authorized that notices be inserted in the Richmond papers stating that prominent Virginians had made donations to the library.
He hoped this noble example would be followed by others. IS
The first endowment for any Southern university library was
created in 1843 when James Madison gave $1500 to Virginia, the
income to be used for books. 14 He also bequeathed 1000 volumes
from his library, but Mrs. Madison refused to surrender them.
11 University of North Carolina, Trustees, "Minutes," November 7, 8, 9,
1792.
12 Kemp P. Battle, History of the University of North Carolina, 17891912 (2 vols.; Raleigh, Edwards and Broughton, 1907) I, 128.
13 Philip Alexander Bruce, History of the University of Virginia, 18191919 (5 vols.; New York: the Macmillan Company, 1921) II, 37-38.
14 University of Virginia, Visitors, "Minutes," July 1, 1843.
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Only after her death was the university able to get anything, and
then only 431 volumes. 15 Virginia was more fortunate than most
of its southern neighbors, however, and received substantial
collections by gift before the war. And after the Rotunda was
burned in 1895, with a loss of 50,000 volumes, alumni and friends
of the university responded most generously to its needs. Within
ten years the library had received as many volumes as were
lost, and the university historian declared the new collection
better for everyday use than the 01d. 16
The University of Georgia library had a fire in 1830, shortly
after the trustees had set aside a section of the building for gifts
where names of donors could be prominently displayed, but got
very little help to rebuild its collections.17
The University of Alabama library fared little better after it
had been burned in 1865 by Federal troops. However, most of
the two thousand volumes which had been brought together by
1872 were gifts. 18
I have stayed too long with history, but I wanted to establish
that there is a long history of outside interest in and support of
libraries. And before I leave it let me mention your own University of Tennessee Library. Whether you begin with Blount
College, East Tennessee University, or the University of Tennessee, your library fared poorly until the 1890's. Nevertheless,
the first reference to the library as a workshop was heard in
the South, right here at Tennessee. Professor-Librarian Hunter
Nicolson, in 1883, was the first in this region to make the librarian assume some responsibility for bringing books and students together and the first in this region to place the library
and the librarian at the heart of the work of the University.19
Edwin 'Viley, who held the post of librarian in the 1890's, shared
Nicolson's philosophy, and reported with enthusiasm that the
library had changed from a storehouse to "a laboratory in which
books serve as tools subject to immediate and continuous
usage."20 The only other educator expressing similar views in
the South at that time was Edwin A. Alderman, supervisor of
Ibid. August 17, 1837; June 27, 1854.
Bruce, op. cit., IV, 32l.
17 University of Georgia, Trustees, "Minutes," August 3, 1830; August
2, 1831; August 1, 1832.
18 University of Alabama, "Report of the Librarian, 1871-72."
19 University of Tennessee, "Report of the Librarian, 1883-84," ross.
20 Ibid., 1898, ross.
15

16
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the library of the University of North Carolina, who later served
brilliantly as president of the University of North Carolina, of
Tulane, and of the University of Virginia.21
The role of the library was changing at the turn of the century.
William Rainey Harper predicted from his spectacular young
university on the Midway, in Chicago, that "in 50 years the
library will, with its sister, the laboratory, absorb all else and
become the institution itself. The student will work in the midst
of books." That day has not yet arrived, but the library and the
laboratory have become vital and indispensable parts of the
teaching and research apparatus. And as the library moved
nearer the center of teaching and research more and more people
became aware of it, were influenced by it, and thought of it
when preparing bequests and creating memorials.
They have been encouraged, because the cost of maintaining
this growing reservoir and workshop generally has been in excess
of the funds readily available. Presidents and librarians increasingly have drawn attention to it as a deserving recipient of
benefactions. The response from alumni, friends and foundations has been fairly generous, though uneven, as figures I shall
present will testify.
The quality of this response varies with the stimuli, just as it
did three hundred years earlier, when Thomas Bodley was campaigning for the Bodleian, and just as will be true three centuries
hence. The measurable part of this outside support has come as
materials and as gifts of money for current use and for endowment. Services are frequently more valuable, but are diflkult to
appraise. In order to give some objectivity to my remarks I
asked twenty-four librarians-half of them in privately endowed
universities and half in state universities-for figures on gifts of
money and materials in the year 1956-57. Twenty-two replied,
twelve representing state and ten representing privately-endowed
universities.22
Two of the larger libraries were unable to estimate the value
of books and manuscripts received, so that figure is substantially
:n University of North Carolina, "Report of the Supervisor of the
Library, 1896," in Trustees, "Minutes," 1891-98.
2ll (Florida, Georgia, Illinois, Kansas, Kentucky, Louisiana State, Michigan, Missouri, North Carolina, Ohio State, Wisconsin, Virginia; and
Brown, Chicago, Columbia, Cornell, Duke, Harvard, Northwestern,
Pennsylvania, Princeton, Yale.)
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less than might have been reported.23 The total value of cash
and materials is shown below, broken down by classes; following
that the totals are shown in graphic form by institution.
FIGURE

I

Total Value oj Cash and Materials Received by 22 Libraries
1956-57

State
Endowed
Universities Universities Total
$149,068 $1,175,631
$1,026,563

Cash
Income from library endowments spent for books,
ross. and other materials
828,540
Value of books, ross. and
other materials, received by
gift (9 private, 11 state)
456,118
Amount discount allowed by
university press for books
and journals used for exchanges 17,041
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The libraries of endowed institutions received cash gifts ranging in amount from a low of $6,600 to $530,000, and averaging
$102,656 (Figure III). State university libraries averaged $12,422,
ranging from nothing to $68,230. The total cash from gifts and
endowment income as shown on Figure I was $1,855,103 for endowed universities, or 18.5 per cent of their total expenditure on
libraries; and $227,370 for state universities, or 2.5 per cent of
the total expenditure. The concensus of the librarians replying
was that 1956-57 was an average year, so no effort was made to
secure figures for several consecutive years.
Endowed funds restricted to library use were created as e·arly
as the 18th century in this country. Some of the eastern universities derive substantial portions of their annual income from
endowed funds, of which the Yale Library has 249, containing
$6,300,000. Harvard has almost as many endowed funds as Yale.
Yale's first endowment fund was created in 1763, and has been
producing income for the library for 195 years. Originally for
28 The value of materials received by gift represents only rough estimates submitted by twenty librarians.
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10 pounds, it was increased by $1000 in 1944.24 Harvard has been
spending the income from its first endowment since 1774. This
fund of 500 pounds was set up by Thomas Hollis, an Englishman,

whose family were regular supporters of the college for many
years.25
All of the private universities have annual income from gift
funds of this character. In 1956-57 expenditures from them
averaged $82,840 per institution, and ranged from $18,000 to
$300,000. It will be understood, of course, that in institutions
supported in a large measure by endowment it is difficult to
separate the funds neatly, and some of the librarians have pointed
this out, but those funds to which I have referred were given to
the institutions for library use only. Only seven of the state
universities reported any expenditure from endowed funds; the
average was $11,198, and the range was from about $500 to
$25,000.

When twenty-two libraries receive by gift in a single year cash
and materials worth $2,855,668, one must assume that many
friends, alumni, faculty and students contributed. In some institutions those who give regularly to the library are organized
into "Friends of the Library" groups. Harvard's organization,
the first in this country, was formed in 1925. The many groups
now active in the United States are made up of faculty, alumni,
and friends, among whom are book collectors, writers, business
and professional men and women, and laymen from a variety of
occupations and interests. They contribute, as individuals and
as groups, books, manuscripts, money, services, equipment,
buildings and the like. The organization itself draws attention
to the library, encourages gifts, and sponsors lectures, exhibits
and publications. One librarian of a state university indicates
that the principal function of the friends' organization being
established in his university will be to explain to the public the
importance of a research library in a state university. The University of Kansas has created, under its Endowment Association,
a special Development Committee for Libraries which will work
in the interest of the library. The committee consists of a small
group of citizens who understand the library's needs and have a
lMYale University. "Report of the Librarian, 1955-56." Bulletin
University, Series 52, No. 23 (December 1, 1956) p.63.
25 Harvard Library Notes, XXX (March 1940) 321-23.
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01 Yale

special interest in books. It will probably function, however, in
much the same manner as already established groups working in
behalf of libraries.
Eleven of the twenty-two libraries supplying information have
friends' organizations. Eight of the groups are in private and
three in state universities; nine- of the state universities and two
of the endowed universities are without organized friends' groups.
Those libraries having organized groups receive substantially
more money and materials annually as gifts, as the figures below
indicate.
FIGURE

IV
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One can only speculate about the percentage of these differences that should be attributed to the presence of organized
groups of friends. The University of Virginia demonstrates that
those willing to work for a library need not be organized. It
received gifts of money amounting to more than $200,000 in 195657, an average year for that institution. It estimated the materials
received by gift to be worth $121,350. As indicated earlier, the
value of materials given to American libraries each year is
difficult to estimate. Eighteen libraries appraised their receipts
for 1956-57 at $773,195 and indicated that their average value
per year was about $40,000-$59,000 in libraries with organized
friends and $26,000 in the others.
Perhaps we can understand why 'certain libraries receive more
generous support than others if we see how their friends, whether
working as individuals or as a group, operate. Someone must
serve as the spark plug. In rebuilding the Bodleian, Sir Thomas
Bodley enlisted the support of one of the most distinguished
groups of friends ever to be associated with a library in such a
capacity.
-13-

The spark plug could be the librarian, the president of the
university, a professor of history, or an alumnus. He should be
familiar with the university and its program and with the needs
of the library as he tries to secure outside support for it. He
should know the faculty and their interests, and should be well
acquainted with the alumni. He and his associates should be
prepared to present to potential private donors, to business and
industry, to foundations-and indeed, to state legislatures-a
picture of the peculiar needs of the library, and of the opportunities for contributions of great and permanent benefit to the
university and to the cause of learning generally.
The University of North Carolina has long been known for
the excellence of its library, the strength of its ties to alumni and
friends of the university, and its program of collecting regional
history. Dr. Louis R. Wilson, for whom the University's library
building is named, traces this healthy relationship and interest
back to President D. L. Swain, who in 1835 set up on the campus
the North Carolina Historical Society, and later started the
University of North Carolina Magazine. Swain's successor, President Battle, picked up where Swain left off, and as Reconstruction ended he continued to assemble materials of the region.
His influence upon his students was notable. Among them were
R. D. W. Connor, Stephen B. Weeks and John Sprunt Hill.
Connor became the first Archivist of the United States. Hill is
one of the University's most generous friends, and many years
ago set up for the library a fund to support the collection and
preservation of North Carolina history. Weeks became a professor of history and collector of North Caroliniana. By 1918,
when he had assembled the best collection to be found anywhere,
the University bought it.
Wilson came along as librarian in 1901 and encouraged expansion of the collecting interest to cover the entire South. He
described the needs of the library and of the University in his
annual reports which he published and sent regularly to about
200 selected alumni, many of them men of wealth and influence.
His list included representatives of the professions, the press,
manufacturing and industry, finance and politics. Not all had
expressed interest in the library; nevertheless he kept them
informed, and when there was an opportunity to acquire a dig...
tinguished collection or a rare item, he knew with whom to
share this information.

-14-

Shortly after Wilson became librarian, James G. deRoulhac
Hamilton joined the faculty. Some people around the South will
tell you that Hamilton got most of what Sherman left. For
almost fifty years he travelled over the South gathering family
and business papers bearing upon the political, economic and
social history of the South. Many of the papers thus preserved
would have perished without Hamilton's interest and persistence.
In 1928, when the magnificent Hanes Collection of incunabula
came on the market, Wilson selected ten men from his "list" and
invited anyone of them, or the group, to buy the collection for
the library. An offer to underwrite its purchase came immediately from Louisville, Kentucky, but Dr. Fred Hanes of Winston-Salem and his brothers dedded to buy it outright and
establish it in the library as a memorial to their parents.
The Trent Collection of Walt Whitman which was given to
Duke University in 1943, and the Trent Collection of Medical
History, which came in 1955, are, like the Hanes Collection,
examples of private collections of rare books and manuscripts
that could seldom come into a university library except by gift.
Both of these fine libraries were assembled by the chairman of
our Friends organization, Mrs. James H. Semans, and her first
husband, the late Dr. Josiah Trent. The Walt Whitman Collection contains all of the editions of Whitman's published works
and one-third of his literary manuscripts. Its acquisition can be
traced to interest in Whitman that the donors developed while
taking an undergraduate !Course in American literature with
Professor Clarence Gohdes. Such collections must be assembled
by collectors with enthusiasm and specialized knowledge, and
with money enough to bid successfully at auction for scarce,
unique and expensive titles. Universities as a rule cannot afford
to buy them.
More collections of this character are now being deposited
each year in southern institutions as the buildings and staff to
administer them are provided. In your new building you are
providing handsomely for the rare items and special collections
your friends will certainly wish to place here.
James T. Babb of Yale must be the number one spark plug
among the groups of friends of American libraries. His ability
to discover private col1ections and to move them into his library
exdtes the admiration and envy of all his contemporaries. The
-15-

generosity of Yale alumni goes back, of course, long before
Babb's time, as attested by the eighty-six special collections in
the Sterling Library, fifty-five of which were presented by or in
memory of alumni. Many of these collections, Babb will tell
you, were assembled by Yale men who were stimulated by
teachers and bookmen like Chauncey B. Tinker. Mr. Tinker, an
extraordinary teacher, instilled in his students a deep appreciation of good books. I doubt if Babb knows how many private
libraries are now being developed by Yale alumni as a result of
interest aroused while they were students there, but you can
bet that as the collections mature he will be there to admire
them and to make Yale's facilities available to insure their
preservation. Stimulating students to love books and to collect
them is not a talent, however, on which Yale professors have a
monopoly. We should do as well in Durham, and you should
here in Knoxville. We must remember that the student collectors
of today are the adult collectors of tomorrow, and we have only
to recall the names of the Folgers, Browns, Huntingtons, Clements, Churches, Clarks, Chapins, Coes and Bancrofts, to appreciate our debt to them for preserving so much of the world's
culture.
The late Randolph G. Adams, the long-time director of the
Clements Library, and one of the severest critics of American
librarians and librarianship, spoke out about our failure to cultivate and to encourage these collectors:

"It is my firm belief," he said, "that every university
should strive to capitalize the enthusiasm of the book
collector and tempt him by providing generously to care
for whatever he spends his life collecting. If more book
collectors could see some genuine appreciation of their
hobbies in university circles, they would be much more
inclined to entrust their treasures to the universities ...
If all universities would establish these cultural libraries
with due regard to the feeling that the original collector
had for his books, I have an idea it would return excellent
dividends."26
I have mentioned influences at Yale and the University of
North Carolina which led students to collect materials and to
work for the library. Duke had William K. Boyd and Randolph
26 Randolph G. Adams, The Whys and Wherefores of the William L.
Clements Library: a Brief Essay on Book Collecting as a Fine Art
(Ann Arbor, University of Michigan, 1925) p. 5.
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G. Adams (for a few years) to stimulate its students. Boyd had
the collecting zeal and nose of Carolina's Hamilton. He initiated
the George Washington Flowers Memorial Collection, into which
about two million manuscripts and sixty thousand books on
Southern history have been drawn since 1931. An endowment
was set up in 1941 by bequest of Mr. W. W. Flowers, and supplemented in 1952 by bequest of his brother, Chancellor Robert
L. Flowers. But contributions from the Flowers family started
coming in twenty-five years earlier. For a while, however, it was
an out-of-pocket operation, direct from Mr. Flowers to Dr. Boyd.
Boyd had scouts at work all over the South, and when he needed
money he called Mr. Flowers. The scouts operated on a "takewhat-you-want, pay-what-you-will" arrangement. Every week
or so an old pickup truck would back up to the freight entrance
of the library and Dr. Boyd would be summoned. He would tear
through a truck load of material in remarkably short time, rejecting a lot, accepting items here and there until the entire lot
had been examined. He had a remarkable memory for books,
and the number of duplicates acquired in such purchases was
small indeed.
Foundations have played an important role in the development
of libraries in the South in the last half century. The total
amount of foundation money that has gone into college and research libraries is impressive, but more important than the
amount has been the timeliness, the boost in morale to institutions that at the moment were literally pulling themselves by
their bootstraps. The grants were for professional library education, buildings, book collections, union catalogs, microphotography, and the like. And the objective was to assist libraries in
getting to their feet; to test new ideas; to launch projects for
single or groups of libraries.
Substantially fewer grants are being made to university libraries now than twenty years ago. In 1956-57 only twelve of the
libraries reporting received foundation grants; in six endowed
institutions the grants averaged $7,490, and in six state universities, $14,425. This should not be interpreted, however, as a
decrease in foundation interest in university libraries. They are
not interested in supporting any library or any type of project
indefinitely, but funds are available to those who have new ideas
that appear to be worth exploring. Projects must be more original

-17-

and arresting, however, than the creation of another union catalog or construction of a microphotography laboratory. They have
already been tested.
Another source of support worth scrutinizing is exchange. Exchanging duplicate books with other libraries has long been
practiced, but it is no longer a profitable activity for a library as
large as yours. The cost of finding on an exchange list the title
you need becomes more costly than buying it on the book market.
The small college library with a limited budget can, however,
study lists and participate in exchanges with profit. But there is
a kind of trading that your library and mine can utilize effectively, and that is the exchange of university press books and
journals for comparable domestic and foreign publications. The
monetary value of the arrangement depends upon the discount
allowed, some libraries receiving up to fifty per cent from their
presses. The fact that on exchange foreign journals not otherwise available may be secured, and that university journals are
placed in libraries around the world, often in places where they
could not go on subscription, makes an exchange arrangement
with your university press useful regardless of the discount
allowed.
Less tangible sources of assistance, but becoming more important each year, are cooperative agreements. They are obliged
to be a factor in library development in the future. Almost all of
our daily library operations are affected at some point by one
cooperative venture or another. One thinks immediately of
Library of Congress cards and cooperative cataloging, union
lists, bibliographical centers, interlibrary loan and the boost it
has received from photoduplication, the vast copying projects
that have placed scarce and fragile printed and manuscript materials within reach of scholars around the world. Fifty years
ago libraries were assembled without regard for the holdings of
neighboring collections. Cost of acquisition and of storing and
servicing now forces libraries-even the major research libraries
-to be more selective, and to depend upon other libraries for
much of the little-used material their scholars must occasionally
see. Interlibrary loan has already been greatly facilitated by
improvements in communication and transportation, and much
progress remains to be made in that area.
My own institution's longstanding cooperative agreement with
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the University of North Carolina is only one of several now in
effect between colleges, universities and special libraries. We
have a copy of their author catalog and they have ours. The
agreement emphasizes the positive rather than the negative:
e.g., Duke will acquire the state documents of certain states; it
will cover certain Latin American countries; it will purchase the
Short Title Catalog books on microfilm. And it will make everything accessible to U.N.C. students and faculty. The arrangement does not say that the institution shall not purchase
materials because they are in the other library. Each library has
the privilege of spending its money as it wishes; occasionally
pride of ownership or pressure from an unrealistic professor
compels duplication of an expensive item or set, but generally
the knowledge that it is available only 15 minutes away restores
reason. Several foundation grants were received by the two
institutions in the 1930's and 1940's for the purchase of research
materials on the condition that there be no duplication.
The Midwest Interlibrary Center is one of the most extensive
cooperative arrangements currently in operation. A major contribution of MILC is that it takes over from the cooperating
libraries much little-used material and makes that expensive
space available for heavily-used books and journals. The littleused material remains accessible at the Center, along with similar
collections from other cooperating institutions, and with still
other materials purchased by the Center for use by its member
institutions.
Specialization in the acquisition of materials is an important
area of cooperation, but the degree to which it can be 'carried in
any institution is determined primarily by the graduate program
of that university. Irrespective of fields of interest, however, two
libraries can enter into informal and formal agreements relative
to the purchase of expensive materials. Referring again to the
Carolina-Duke program, the two institutions give instruction and
carry on research in many of the same fields, yet we have been
able to limit duplication of academy publications, back files of
newspapers, state documents, the products of large microfilm and
microprinting projects, and a variety of other materials. The
micro-print edition of Evans' Early American Imprints is being
purchased jointly. Little inconvenience has resulted and thousands of dollars have been saved.
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To summarize, five sources of extra support emerge as most
common in research libraries: 1) gifts of expendable funds; 2)
gifts of capital endowment; 3) gifts of materials; 4) materials
received on exchange; and 5) cooperative arrangements.
Cooperative arrangements may range from an agreement
between two libraries to share a single copy of the Library of
Congress catalog to a formal control binding several libraries to
buy exhaustively in certain assigned fields and make the materials available to the entire group. The importance of such
arrangements cannot be over-estimated, but their contribution
in terms of budgetary relief is difficult to appraise. It appears
fairly safe to say, however, that only through cooperation will
libraries of the future be able to cope with the flow of printed
information. And if our libraries are to contain an important
part of the total knowledge they must divide the responsibility
for collecting it and agree to make their resources accessible
to all.
The net profit to research libraries from exchanges will be as
valuable as the discount bargain the librarian can drive with his
press; and this source of assistance should not be overlooked or
underrated.
Most of the gifts that libraries receive are books and manuscripts. We must continue to depend upon book collectors and
other friends for most of the unique collections of rare books and
manuscripts that make libraries distinguished. Everyone-faculty, administration, staff, students, and other friends-can help
bring more and better collections into the library-and everyone
must lend a hand if your library and mine are to carry their
share of the responsibility for preserving our heritage and adequately supporting the teaching and research needs of our
campuses. We can learn where collections exist, and where they
are being developed, and we can educate potential donors to the
library's needs and to the types of collections that would complement its strength. We must not forget, however, that collectors are looking critically at our libraries as they seek homes
for their books, and perhaps are remembering R. G. Adams' admonition to the collector who is about to give away his collection:
"1. Select your library with care and discrimination
and after careful study.
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2. Make sure that the curator of your books has appropriate, even academic, rank in whatever institution
you select.
3. Express your wishes in legal form and on legal
paper.

4. Make provision for the proper use and exploitation
of your books.
5. Do it now ...
6. Consider the fact that it will cost your favorite library from $5.00 to $15.00 to accession, catalogue,
and shelve any item you give. Can you help bear
that cost? Can you afford not to help? Is the library
of your choice prepared to meet these 'costs and
discharge the obligations thereby implied?"27
Money is the most useful gift, in that it can be used for bread
and butter purchases, for building collections and for buying
special collections. But often the gift of a special collection, of
a unique private library, will bring distinction that money could
not buy. Both money and the collections are essential.
The figures I have shown you give private institutions a decided edge in gifts received. More impressive would be figures
showing how far state university libraries have outstripped
private institutions in overall support and growth in re'cent years.
The endowed institutions have been obliged to seek outside help.
But libraries in state universities offer benefactors the same opportunities to be found in endowed institutions, and with the
proper conditions should attract as many gifts.
If you contemplate organizing your own friends, you should
emphasize that such organizations are expensive to administer,
that certain persons must be prepared to give strong leadership,
and that the only benefits directly attributable to the efforts of
the organization will be the income from annual dues. All other
gifts you will receive might have come anyway. But before you
discourage formation of such a group remember that many of
your library's friends might enjoy belonging to the Friends of
the Library of the University of Tennessee, and that such an
organization would give you a ready-made group to which the
27

Randolph G. Adams, "How Shall I Leave My Books to a Library?"

The New Colophon . .. III (1950) 146-47.
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needs of the library could be explained at any time, and a group
upon which you could call for assistance as the occasions demand.
There are more book collectors and more people of wealth
than ever before-and more incentive to give. The list of distinguished benefactions increases each year-California, Indiana,
North Carolina, Virginia receive magnificent collections; New
Orleans doctor leaves $1,000,000 to Tulane Medical Library;
Widener family gives Harvard Library $700,000; Yale receives a
gift of a million dollars for its book fund. I can think of many
reasons why Tennessee should be on that list.
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library lecture number eleven
UNIVERSITY OF TENNESSEE LIBRARY, APRIL 15, 1959

By Louis Shores
Dean of the Library School
Florida State University

The Undergraduate
And His Library

With some of the mystery and much of the sense of destiny
that has heralded each nuclear and space advance in recent
years, I am tempted to open this eleventh lecture with the
breathless announcement that we are on the verge of a breakthrough in undergraduate education. All the signs point to an
early stilling of the cacophony that has dinned "what's wrong
with the American college?" The evidence is in the three letters
"UGL."
The Undergraduate Library, although a recent phenomenon
in highe1r education, has been in the making for a great many
years. We are told, indeed, that the Harvard College Records as
early as 1765 1 cited the need for separate library facilities for
undergraduates. Certainly by the end of the last century when
German research specialization had all but overwhelmed the
remaining campus vestiges of generalists, it was apparent the
undergraduate would soon become the forgotten little man of
American higher education.
Undergraduates who choose to attend large universities for
their college education are confronted by one of two kinds of
library situations. If they attend institutions like Princeton or
Chicago, they will find no separate library selected to meet their
1 P. J. McNiff, "Library Service to Undergraduates," College and Research Libraries, XIV (July, 1953) 269-70.
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class and recreational reading needs from freshman through
senior year. Instead they will be expected to use from the
several million volumes primarily related to research whatever
they 'choose for their instructional needs. "In principle," the
Princeton librarian contends, "the undergraduate should be
constantly confronted by books a little beyond his grasp ... "2
Chicago, which tried a separate undergraduate library in 1931
in connection with the so-called Chicago plan abandoned it in
1942. Although the library was established for the dual purpose
of supplying books to prepare students for the comprehensive
examinations and to encourage undergraduates to read beyond
the assignments, in the words of the Chicago librarian" ... students under the Chicago Plan ... borrowed from their library
only the books they were required to read."3
Despite these two negative experiences, an increasing number
of universities, since World War II, have moved to provide
separate library facilities for undergraduates. Without in any
way curtailing the college students' access to the great university
research collections, state universities like Colorado, Florida
State, Michigan, Nebraska, New Mexico, Oklahoma and the
municipal University of Cincinnati have proved that carefully selected and attractively housed separate undergraduate
libraries have not only increased support for classroom instruction but have stimulated considerable voluntary reading. In
connection with the latter a revival of "lists of books every
college graduate should have read" before receiving his degree
is taking the campus.
Symbolic of this surge to the undergraduate library is the
picture many of you saw in the March 9 issue of Life over the
legend
"In scholarly confinement math major John Kasdan
props up his shoeless feet for comfort as he studies
his Roman history in a Lamont alcove walled entirely
by books."4
Harvard's commitment to the separate undergraduate library
2 W. S. Dix, "Library Service to Undergraduates," C & RL, XIV (July
1953) 271-72.
3 S. E. Gwynn, The College Library at the Unive,rsity of Chicago, C &
RL, XIV (July 1953) 267-68.
'Life, (March 9, 1959) p.83-84.
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is so emphatic that when the Lamont gift made it possible not
only a separate room but a separate building was created. It
has three main floors and two mezzanines constituting eight
levels in all. Two of these levels are underground and one of
them has a tunnel leading to the Widener Research and the
Houghton Rare Book and manuscript collections. Stacks are in
the center of five levels, each with three wide aisles through
them making book accessibility virtually inescapable. Although
the Lamont catalogue 5 contains about 39,000 entries there are
approximately 100,000 volumes in the Library itself. In addition
to the printed books there are also audio-visual formats, such as
disc recordings for the Poetry Room, FM receivers for good
radio broadcasts, a Printing and Graphics collection, and a viewing room for documentary films.
On a more limited scale separate undergraduate reading rooms
have been created in a number of large universities. Basically
the UGL contains from about 12,000 to 100,000 carefully selected
books and other materials housed in a room separate from the
university collection. The separated library materials are intended to provide (1) support for undergraduate courses, including reserve and other classroom assigned readings, and (2)
opportunities for enrichment, discovery and entertainment.
It is the second provision, as often as not, that has brought
question and opposition to the whole idea of a separate collection. The contention is that the library has no business competing
with the professor and the classroom for the undergraduate's
attention. Whatever learning goes on in the college is a matter
between the professor and the student. 'The library's business is
to provide the books that the professor prescribes for the student.

With this position this paper takes direct issue. There is no
question that professor and student are essential elements in
undergraduate learning. But so are the library and the librarian.
What is more, by the very nature of learning, the library is in a
position to provide the breakthrough for which all of the critics
of higher education today are yearning. In short, the argument
of this paper is that the present relationship between classroom
and library is undergoing a complete reversal and that inevitably
II Catalogue
of the Lamont Library, Harvard College. Prepared by
Philip J. McNiff and staff. Cambridge: Harvard University Press, 1953.
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class meetings now scheduled regularly will become as voluntary and irregular as today's reading in the library is, and that
reading room periods will be scheduled regularly. Furthermore,
the librarian who has fought for and defended his faculty status
largely on a qualification basis will increasingly be able to
convince doubters by his sharply augmented teaching responsibilities.
As we look at the American undergraduate today there is no
one fact that stands out more than the range of his ability and
interests. Never before in the history of the world has a nation
undertaken to provide higher education for all of its young
people. Even in England today where the "Red Brick" university
has begun to appear, higher education is directed toward the
top ten per cent, the intellectual upper crust. This is quite
different from our U.S. campus climate, from the Joe and Jane
College we know with their "togetherness" in sorority and
stadium, their affinity for large classes with actor-like instructors where they can see and be seen. According to one so-called
wit, American undergraduates seek help from only two books:
mother's cook book and father's checkbook. Recently, when a
professor was asked how many students are there at the University of Michigan he replied, "About 10%."
J ames Thurber has sterotyped part of the 90% with his story
of the much maligned football player, in a reminiscence of his
economics class at Ohio State. As I recall the story, the big
Michigan game was approaching. What stood between the Buckeyes and victory over their arch Wolverine rival was the midterm examination of their great tackle, a wonderful physical
specimen with a jaw-breaker of a name something like Malinowski. Contrary to popular opinion his economics professor was
a football fan who was determined to help win that Michigan
game. Conscientiously, therefore, he announced in advance that
the mid-term would be an oral, and that each student would be
asked one question.
One can well imagine how much time the professor spent
formulating the football hero's question. It must be pertinent to
the subject of the course, capable of being answered incorrectly
as well as ,correctly, yet so free of hazard that success for even
so doubtful an economist as Malinowski would be certain. This
was the question when it came the turn of Malinowski to answer:
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"Name one form of transportation."
Thurber describes eloquently the breathless hush that enveloped the classroom as ed and coed outprayed the conscientious
professor for gridiron victory. But alas, the body of the big
tackle sat silent and frozen in his seat, except for the back of his
neck, which Thurber described from his vantage point directly
behind, as suddenly breaking out into a hundred beads of dew.
"Think Malinowski, think. How did you manage to get to
Ohio State?" the professor prompted him.
"Oh," saidMalinowski, much relieved, "that's easy. The alumni
are paying me!"
"N0, no," the professor hastily added. "Take your time. You
didn't obviously understand the question, and so of course we
won't count your answer." By this time the students had begun
to support the professor. Arms were moving piston fashion all
over the room. From the back came a faint "choo choo" and
even a simulated locomotive whistle, and at last Malinowski said
the one word "train." A completely exhausted class was immediately dismissed by a coronary-case professor.
If the Thurber sterotype really represents one extreme of the
undergraduate range in American colleges it is only fair to cite
the problem at the other end. That the upper ten per cent will
more than hold their own in any academic weather is abundantly
demonstrated by our Phi Beta Kappas and Phi Kappa Phis. Unfortunately, these gifted undergraduates are chained to the learning pace of that mythical average that bulges the middle of the
professional pedagogue's bell-shaped curve.

An illustration can be taken from one of my own recent
classes. A senior girl who had nearly knocked the top out of
every intelligence test that had ever been given her sat through
a period obviously bored by elementary bibliographic instruction
most of the rest of the class needed desperately and labored over
with endless questions. Throughout the deliberations she looked
at her watch frequently, put it to her ear to assure herself, but
graciously refrained from shaking her wrist in an effort to hasten
time. Challenged by this and the opportunity at the end of the
hour to analyze Rollo May's recent book on Existentialism, and
her apparently aroused attention, I could not help tossing a look
in her direction that said, "Now try that on for size."
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The contrast of Thurber's tackle and my Miss IQ places in relief the difficulties of our American college learning. As long as
higher education belonged only to the top ten per cent-the
students who can cope with the abstract as well as the appliedthe professor could present a single lecture and make one assignment with reasonable expectation of universal appeal and
fulfillment. But once the bars were let down and a college education became the right of every young man and woman in the
land, the range of individual differences stretched beyond the
compass of the most carefully prepared single lesson plan.
Let this be clearly understood. I believe in higher education for
all. What the critics of American higher education have almost
universally failed to understand is the magnitude of the task
that now confronts our colleges and universities. Popular higher
education is a necessity for national survival. Against the perspective of history, at least one contributing cause of the decline
of nations has been the widening gulf in understandings between
leaders and followers. The top ten per cent have tended in the
past to move so far away from the people that almost two
different languages have developed. As a result revolution,
peaceful or Violent, has inevitably followed.
The question today is not whether we shall provide higher
education for all the people, but rather what and how. Opinions
on what differ most often on the subjects proper in a college
course of study. There is some justification for alarm over the
inroads of applications, or as liberal arts partisans call them,
"trade subjects." These subjects are concerned with making a
living, with things rather than with ideas. They have disturbed
the austerity of academic introspection with restless activity and
efficiency gadgets. Courses in cooking and baking science, driver
education and first aid, preparation for marriage and infant care
and countless other skills and techniques have accented a material here and now. At the same time reduced concern with
ideas and abstract thought has made something less of today's
campus than we have come to expect of higher education.
That is not to say with the extreme liberal arts advocates that
only certain subjects have predatory rights in a college curriculum. Important as languages and philosophy, history and economics, biological and physical sciences are to the education of
man and the culture of society, they are by no means the only
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subjects worthy of liberal education. Much as purists look down
on courses in pedagogy, it is my firm belief that no traditional
course in philosophy or literature I ever had on the way to my
bachelor of arts degree was as rich in ideas as a philosophy of
education course I had with the late Michael Demiashkevich at
Peabody College in this state. I have also the temerity to believe
that the reference course I have taught these many years has
many of the elements of liberal arts I tried to absorb in my own
English literature undergraduate major. The truth to me is
that the quality of liberal education is not so much a characteristic of any subject as it is of the approach to that subject.
And that brings me to the main thesis of this paper. The
primary reason for the failure of much of our college education
today can be found in the current approach. Confronted by a
greater number and range of individual differences in our students than ever before in the history of higher education, we
continue to teach with one lesson plan, directed either traditionally at the top ten per cent, with the result that we lose the
other 90 % to less desirable devotions; or superficially at the
lowest common denominator, in which case we bore and frustrate
the intellectually superior. As long as we continue the present
classroom emphasis, and minimize or make incidental the library's role in learning, undergraduate education must continue
something less than society has a right to expect of its investment in the next generation.
Viewed in the perspective of American college history the
current Undergraduate Library trend is but another milestone
along the road to educational revolution. So that there may be
no doubt of the argument in this lecture, the Undergraduate
Library is simply another evidence that reading room and classroom are about to exchange relationships. College education has
been inexorably leading to a reversal of the present regimen
which calls for regularly scheduled lectures followed by irregular
periods of library reading.
When Thomas Carlyle made his much quoted declaration that
"The true university is a collection of books" I am sure he had
no intention of eliminating the professor. He was merely saying
then what many have said since, if the library is really the heart
of higher education then it is about time to let this important
organ perform as it should.
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In the same mood the noted French pedagogue Jules Gabriel
Compayre commenting on Abelard's competence as lecturer predicted the inevitable replacement of the classroom by the reading
room in these words:
Human speech, the living word of the teacher, had then
an authority, an importance, which it has lost in part
since books, everywhere distributed, have, to a certain
extent, superseded oral instruction.
About the same time the then U.S. Commissioner of Education, William Torrey Harris made this startling declaration,
The school is set at the task of teaching the pupil how to
use the library in the best manner-that, I take it, is the
central object toward which our American schools have
been unconsciously tending.
Somewhat later President Harper of the University of Chicago
prophesied
That factor of our college and university work, the library, fifty years ago almost unknown, today already the
center of the institutional intellectual activity, half a
century hence, with its sister, the laboratory ... will by
absorbing all else have become the institution itself.
Encouraged, no doubt by this and other equally far seeing
statements by educators, Ernest Cushing Richards, the librarian,
made this startling substitution for Mark Hopkins on his end
of the log:
It is conceivable that a university should be a university,

and a student get a university education if the university
consisted only of a library and student, without a lecturer, tutor, or preceptor, or research professor, or librarian-absolutely only a student and a library on a
desert island.
Writing on the "University of the Future" in the North American Review for March 1931, Carter Davidson dared this opinion:
The faculty and the better students find the lecture and
classroom recitation repetitious, boring, and a waste of
time; the inferior students feel that lectures are hard to
understand, and that the classroom re'Citations are too
rapid, failing to make clear the more difficult problems.
About the same time Kenneth Roberts interviewing one of the'
superior undergraduates at the University of Michigan received
this suggestion:
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I came here to study, and if somebody'd tell me what to
study, I could do more by myself, in my own room and in
a library, than I could by tramping around to a lot of
lectures ... I don't get much of anything out of classes ...
Ernest Renan wrote to Romain Rolland, "Despite the respect I
feel for higher education I think that reading is more important
than anything your instructors can teach you." (Quoted by T. W.
Koch, Reading: A Vice or a Virtue, 1929, p. 1)
If these few quotations appear to deal harshly with the conventional classroom we librarians so humbly serve, look at what
independent study and the growing emphasis on honors reading
have done. In one undergraduate program after another provision is being made for the superior student to be excused from
classes to study at his own pace. Whether the innovation is called
honors reading as at Swarthmore or autonomous courses at
Antioch, whether the instructor is called tutor as at Harvard or
preceptor as at Princeton, whether courses are abolished as at
Olivet or comprehensive examinations instituted as at Chicago,
the part of the university most affected is the library. Inevitably,
the librarian must assume a different and greater responsibility
for the student's instruction.

The first tangible evidence of this educational breakthrough in
our universities is the separate undergraduate library. Its potential is far beyond the present simple purposes of providing
course assigned readings and optional enrichment materials. Its
real strength is in its provision for individual differences, its
balance of overspecialization and its creation of a true learning
climate.
There is only one way to match the varied individual differences now found in our undergraduate population. That way is
with the individual differences in the universe of instructional
media. If education is really communication between the teacher
and learner then the medium is truly critical. It is impossible for
the professor alone to convey his message equally to all of his
students through the single lecture or text. He must rely on
assistance not only from the assigned reserve readings but from
the multitude of formats which comprise the total record of
mankind. For in that vast collection of hard and soft covers, of
serials and ephemera, of opaques and transparencies, of still and
motion pictures, of discs and tapes, yes even of transcriptions
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and kinescopes, there may be found the individual medium that
will communicate with the individual difference that distinguishes one undergraduate from all of the others. This is the
essence of education anywhere, anytime. This is the particularly
critical element in learning for a nation dedicated to universal
higher education.
To the specialist nothing is more important than his specialty.
There is nothing disparaging implied for extreme specialization
as advocated by our research universities today. The undergraduate today falls only too readily into the belief that becoming an
expert in one field is all that counts. There is only a plea here
for some balance for the college student, some gestalt approach
to the significant knowledge of mankind. This the Iibrary is in
the best position to undertake. Although many of us have tended
to decry the librarian as a generalist, in the undergraduate
setting on our college campuses the librarian is the faculty member in the best strategic position to stand guard over the undergraduate's true liberal education. Unlike the professor of philosophy or physics, French or political science, Greek or botany, or
any other academic discipline the librarian-generalist has no
subject axe to grind. He is in a position to promote them all,
and many subjects not in the college course of study, and to fill
in the interstices with recreation and adventure, discovery and
exploration, speculation and fantasy in a way that no single
specialty can. Here then is a second unique responsibility for
the librarian as faculty member.
Finally, I am old fashioned enough to believe that education is
individual and introspective. Without some suffering I feel there
is no real learning. If I have any concern over the present race
between the East and West it is not that we shall be outdistanced
by Russia in atomic and space machinery, but rather that our
restless accent on group activity will in the measure of eternal
verities be no match for the individual meditations of the Chinese.
Our national mind is in grave danger. Its component mentalities
are losing the inclination to think alone, and independently of
committees. By the very nature of its atmosphere and the purpose of its materials the library encourages introspection and
individual thinking.
Next fall, the University of Tennessee, will through its new
separate library for undergraduates begin a profound contribu-

-34-

tion to college education. I beseech all who participate in itlecturers, students, librarians-to recall hourly the destiny of
this undertaking. Within this new library are the means for an
undergraduate educational revolution. Among these separated
library materials are the possibilities of arousing individual members of the next generation to new heights in science, society, and
humanity. But above all there is in this new Undergraduate
Library of the University of Tennessee the chance that men and
women will come away equipped to meet a peril so great that
the chances for survival are less than even. May this new library
concept flourish and prosper and show us the way.
I congratulate you on your opportunity and pray for your
success.
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By ArchieL. McNeal
Director of Libraries
The University of Miami

Divisional Organization In
The University Library

Any consideration of the organization of a university library
should begin with the objectives and functions to be served.
Primarily, the library exists to serve the needs of faculty and
students, and should be so organized to accomplish this most
effectively and economically. The educational objectives of the
university and the methods by which they are achieved have a
direct bearing on the library's organization for service. The
functions of a university are enumerated by Dr. Wilson as: conservation of knowledge and ideas, teaching, research, publication,
extension and service, and interpretation.!
For many years, conservation was the point of emphasis for
most of our libraries. I am sure you are all familiar with the
story of the librarian crossing the campus late one evening
humming to himself. When stopped by a faculty member who
inquired into his apparent good spirits, he is quoted as saying:
"All the library's books are accounted for and in their proper
place on the shelves, ex'cept one, and I know where that is and
will have it back tomorrow!"
Yet today the library is an integral part of the learning process
and serves a definite teaching role. It is basic to research and
1 Wilson, L. R. and Tauber, M. F. The University Library. New York:
Columbia Univ. Press, 1956. p. 15.
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often a deciding factor for the university seeking to attract well
qualified staff. In the matter of publication, library staff members
are often silent partners of the author, but many times are
recognized in prefatory comments. Extension, in those universities having such programs, usually draws heavily on the library.
Finally, interpretation is a function too of the public service
staff of the library. In each of these areas, then, the library supports the functions of the university.
There have been many changes in teaching methods and
theory which have affected the library. At one time, the professor and his library, or collection of books, was all the student
had to depend upon. The idea of the college library, the seminar
library, the department collection-all predate modern libraries
as we know them. Our colleges were founded on the English
pattern, and John Harvard's 400 books formed a substantial
collection in the 17th century.
With the trend away from textbook teaching and the emphasis
on wider reading, libraries at all levels found increasing demands
to meet.
The proliferation of courses, the expansion of knowledge, the
gradual acceptance of technical and vocational subjects in the
curriculum all played a part in the development of our universities. Fragmentation of the curriculum became a matter of
concern. In the thirties, we find General Education taking a
prominent place in major universities, with survey courses and
prescribed curricula making new demands on the library.
About the same time there was among college administrators
a growing interest in divisional organization which was defined
as "the vertical grouping of several departments of instruction
into units known as divisions."2
This is an administrative device designed to bring similar
departments together. It is intended to provide flexibility and
synthesis. In the development of knowledge there is an increasing interrelation and crossing of departmental lines. Such
an arrangement also tends to lessen the span of control.
The basic pattern varies. In McGrath's study of 118 colleges,
2 McGrath, Earl J., et al. "A study of divisional organization," Association of American Colleges Bulletin, v. 29, 1943, p. 478.
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approximately one third use Humanities, Natural Sciences, and
Social Sciences as their divisions. Another third use four divisions, while a third have five, six, seven or eight divisions.

It is worthy of attention that McGrath says: "Although divisional organization is being used to an increasing extent among
institutions of higher learning, it is important to note that as a
principle of organization it is a means of achieving certain objectives, and not a detailed ready-made structure to be thrust
uniformly into all colleges."3 Although this statement was made
with regard to educational institutions as a whole, it is equally
applicable to libraries in their adoption of divisional arrangement.
In 1939 a plan of divisional arrangement was developed at
Colorado by Ralph Ellsworth in a new library building and
almost simultaneously, divisional organization was initiated at
Brown University.
In a paper presented to the University Library Section, Association of College and Reference Libraries, during the American
Library Association meeting in Chicago on December 28, 1940,
Dr. Van Hoesen (then librarian of Brown University) had this
to say:
"In a period of time of about two years when a number
of building changes made it possible and necessary to
do something about the department libraries, we planned
a divisional arrangement corresponding to a projected
regrouping in the course of study. The divisions were
to be four: Physical Sciences and Mathematics, Biological Sciences, History and Social Studies, and Humanities."4
Here we see a development related to the corresponding change
in curriculum, utilizing an existing building. The net result was
the integration of 18 departmental libraries into a central four
division whole.
Ellsworth presented his plan for a new building, along with a
detailed exposition of the educational philosophy on which it
was based, in College and Research Libraries for December,
1939.5 He proposed four divisions: a Lower-division reading
room, Science, Social Science, and Humanities.
Ibid, p. 478.
Van Hoesen, Henry B. "Departmental and Divisional Libraries." Unpublished ms. Dec. 28, 1940.
6 Ellsworth, R. E. "Discussion" following "Essentials of a University
Library Building," College and Research Libraries, v. 1, 1939, pp. 50 ff.
8

4
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The building at Nebraska followed close on that at Colorado,
and Frank Lundy has carried further the ideas of divisional
organization, even to the point of having a divisional staff responsible for acquisition and cataloging.
Those, then were the beginnings of a movement which is today
being emulated by many colleges and universities. Some are
converting old buildings, others building new ones. Some have
carried out the subject divisional arrangement, providing divisional reading rooms staffed with subject specialists. Others have
what is called "an interspersed arrangement" where the entire
collection is open shelf, but arranged with islands of reader
space throughout.
Modern library buildings designed on a modular plan, using
free-standing shelving, made it possible for the librarian to
experiment with various forms of organization. There is sufficient flexibility so that a divisional plan can be imposed on a
traditional plan or vice versa. We can profit from the mistakes
of those who precede us, and others, in turn, will not be forever
burdened with ours. It is appropriate to point out, as Frank
Lundy did to me in a recent letter, that "the divisional plan as
we have understood and developed it at Nebraska is not a building plan or a plan for building arrangement, although an adaptable building helps, but rather a plan for organizing all the
essential internal functions of the academic library, including
especially book selection, pre-cataloging and classification, reference service, and various other aspects of the technical and
public services."~
The subject-divisional arrangement seems best suited to small
or medium-sized universities according to McAnally.7 So far,
none of the larger libraries has undertaken it. Some, such as
Harvard, have provided a separate undergraduate library.
Michigan has recently followed this idea. These libraries provide
a collection of around 100,000 volumes on open shelves and ample
informal seating areas. In other libraries, an undergraduate reading room is provided. This was done at the University of Chicago,
and of course there is a fine example of it here at Tennessee.
6 Letter from Frank Lundy, Director of Libraries, Univ. of Nebraska,
March 29, 1960.
7 McAnally, Arthur M. "Organization of College and University Libraries," Library Trends, v. 1, 1952, p. 29.
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Similarly, plans for a new building at the University of Miami
include an undergraduate reading room on the first floor which
will have an open shelf collection of 75,000 volumes. Neither
Tennessee, nor Miami, however, use the subject divisional form
of organization.
In an effort to gather information on problems related to the
subject divisional arrangement, a few selected libraries were
questioned about their organization and operation. Replies
were received from 15 out of 16, but of these, three were not
organized on a divisional basis. The questions were not comprehensive, but were directed to certain problems in the functioning of such libraries.
One of the points which has concerned some librarians is that
of staffing. In theory, the subject division is staffed by a professional librarian with qualifications also in the subject matter
of the division. In practice, the subject specialist is many times
the professional librarian available. Such a person may have an
undergraduate major applicable, but can by no means be considered an authority in the field. In libraries open 14 hours a day,
there would be required a minimum of two full-time professional
persons for each division. Ellsworth had this to say in 1941: "It
is true that full professional service is not provided fourteen
hours a day, but we take the position that eight hours of highly
specialized service is better than fourteen hours of average
service."8
Currently, Colorado has one subject specialist in each of three
divisions, Science, Humanities, and Social Sciences. These specialists cover 8 hours a day, while non-professional assistants
cover 7 hours a day in each division.
Brown has four divisions, Physical Sciences, Biological Sciences, Humanities, and Social Sciences, each served by subject
specialists 8: 30 A.M. to 5 P.M., with non-professionals from
9 A.M. to 10 P.M.
Georgia has three divisions, Science, Humanities, and Social
Sciences, with no subject specialist in Science, but Humanities
and Social Sciences are served by subject specialists from 8 A.M.
8 Ellsworth, Ralph E. "Colorado University's Divisional Reading Room
Plan: Description and Evaluation," College and Research Libraries, v. 2,
1940-41, p. 192.
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to 10: 30 P.M. Professional librarians are available in Science 20
hours, and in Social Sciences 39 hours; in addition to the above,
non-professionals serve Science 65% hours.
North Carolina reports all sciences are outside the main library, but they do have a Humanities Division and a Social
Sciences Division which have been recently established. Each
is staffed with three subject specialists, for full-time coverage.
While McAnally prefers to call Oklahoma's system "the loose
or interspersed plan" with open stacks and small reading areas,
he reports subject specialists in Science, Humanities, Social
Sciences, and Business-Economics. All subject areas are covered
by these specialists from 8-12 and 1-5 week days, 8-12 Saturday
and 2-5 Sunday. All other hours are staffed with non-professional
help.
Sidney Smith of L.S.U. states: "The question about hours
really cannot be answered because in some divisions some hours
are covered by specialists, some by professionals, some by subprofessionals."9 About subject specialists, he has the following
additional comment: "Our divisions have subject specialists in
several senses. One person in Social Sciences has a Master's in
History and in Library Science. He is a specialist in History but
not in Education which is also housed in Social Sciences. One of
the staff has only a bachelor's degree from the Library School,
but has worked extensively in Sciences branches for the last
fifteen years, and has taken courses nearly to the point of a
Master's in Geography. Is she a specialist?"
Oregon reports Science, Humanities, Social Sciences, and
General Reference and Documents Divisions. All divisional desks
are staffed by subject specialists, except during meal hours (12-1;
5-7) and some weekend hours.
Florida has Science, Humanities, and Social Sciences Divisions.
It also has a Bibliography Room, and a University College Reading Room. Subject specialists are available in Science 38% hours,
Social Sciences 52% hours, Humanities 38th hours. In addition,
the Bibliography Room has a subject specialist 42lf4 hours, while
the University College has 29 hours. Social Sciences has 37
hours covered by professional librarians, and the Bibliography
II Smith, Sidney B., Director of Libraries, Louisiana State University.
Letter dated March 30, 1960.
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Room 42 34 by professional librarians. All other time in Humanities and Science is non-professional and student assistants.
These excerpts from reports by various institutions serve to
point up the fact that the provision of subject specialists, with
the exception of Oregon, Georgia, and North Carolina, is limited
to approximately half the time the libraries are open for service.
The qualifications of these specialists range from no subject
degree (but experience in Chemistry Library or Business Library) to 14 with a Bachelor's degree, and 12 with a Master's.
Unidentified were 6 from North Carolina, which were marked
either "A.B. or M.A." All but two of the total had either the
Bachelor's or Master's in Library Science.
There was an increase in size of staff in each of the libraries,
except one, when the change was made to a divisional form of
organization. In some cases, branch or departmental personnel
were absorbed to make up the difference in staffing needs.
The difficulty of securing competent professional librarians is
increased when the addition of subject specialization is added
to the criteria governing selection. If additional funds were available to pay a premium for the subject Master's, perhaps there
would be greater incentive to the individual to secure it, and a
larger number of qualified individuals from which to select.
There still remains the question of the relative competence of
the subject specialist as contrasted with that of the general
reference librarian. In many cases, the specialist is trained and
highly skilled in the literature of his subject, but as specialization
increases, the scope narrows. This kind of product of our higher
education is one of the reasons for the development of General
Education. It was only a few years ago that M.LT. felt the need
for courses in the Humanities to help balance the training of the
specialist whom the Army found lacking in certain sociological
and cultural background. The librarian holding a subject degree
must also have those characteristics which make a strong reference librarian, if he is to fulfill his proper function.
In theory, the subject specialist provides means of giving better
service to a particular clientele. The fact that a Science Librarian
has a degree in Chemistry may support the theory, so long as
his services are sought in that field. If the questions come from
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the area of Physics, Zoology, or Botany, he may have little more
background than the average reference librarian. It can be
claimed that he will have training in scientific method, and that
he will understand the needs of the scientist. This can also be
true of the good general reference librarian. It doesn't take long
to learn what the faculty want and how to meet their needs.
(They'll usually tell you, with varying degrees of politeness!)
Seriously, however, it would seem the subject "generalist," with
a broad background and sound experience might often give better
service than the specialist with higher degrees in one discipline.
The establishment of a subject divisional arrangement usually
results in the discontinuance of the general reference department.
Exceptions are Brown and Oregon. Questions arise about the
location of many items which cross divisional lines, and some
duplication has been necessary according to McAnally and Ellsworth, while others said they experienced little or no change.
In the matter of periodicals, both current and back files, there
was no change in duplication. It might seem there would be less
duplication after consolidation of departmental libraries into a
divisional arrangement.
According to Carl Hintz, librarian of the University of Oregon,
their plan has retained a General Reference Department, and
has combined with it Government Documents. He states that
their most frequent complaint concerns the lack of integration
between Social Sciences and Government Documents functions.
He also notes that "advanced reference books which are useful
both in the Division and in General Reference must either be
duplicated or else students and librarians must commute back
and forth to consult them. We do not have catalogs in the
divisional areas, but this has been less of a handicap than we
thought it would be."I{) Oregon has also maintained its General
Reserve Room, and a centralized circulation department. l l
Although Stanford was not included in this study, it is interesting to note that in their divisional organization, the Reference
Division became the Reference and Humanities Division. 12
10 Letter from Carl Hintz, Librarian, University of Oregon, April 8,
1960.
11 Morrison, Perry D.
"Variation of the Subject Divisional Plan at
Oregon," College and Research Libraries, v. 14, April, 1953, p. 158.
:cl Grieder, Elmer M. "The reorganization of the Stanford University
Libraries," College and Research Libraries, v. 13, July, 1956, p. 247.
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The following comment came from Dale Bentz, Associate
Director of the library at the State University of Iowa:
"Iowa does not have and has never had the subject divisional
plan in its library. All reference service is given from a central
department."
Another factor, referred to above in the quote from Carl Hintz,
is the need for separate divisional catalogs. This involves additional costs in material, equipment, and staff time. According to
an estimate from the University of Florida "between the time
spent in the maintenance of the catalogs in each of the [divisional] rooms, and the preparation and filing of the half-cards,
which indicate the room the various books are in, the time of
between three-quarters and one full time professional from the
Catalog Department's staff can be attributed to the rooms."1:3
Even with adequate catalogs, there is often confusion in the
mind of the student with regard to where to go for various
materials. A recent letter from the librarian of the University of
Delaware carries this comment: "I have talked to people who
worked in divisional libraries (not the head librarians who
thought up the system), and most of them have been opposed to
it. Now, this could be prejudice, but some of them have had some
rather cogent reasons for their objections. The principal one
seems to be that nobody knows where to find things."14
This same criticism was voiced by one of the divisional librarians during the dedication of the L.S.U. library. She indicated that many items could not be located or accounted for.
Difficulty was experienced in that particular area because of
misshelving of materials by the user. In an open shelf arrangement of a total university collection, constant shelf reading seems
necessary, even with instruction to all users to re-shelve nothing.
On the positive side, it should be noted that one of the results
of the adoption of divisional organization has been the decrease
in departmental libraries. At Colorado the number dropped from
8 to 1, at Oklahoma from 17 to 12 (which will be further reduced
to 9 when building remodeling is completed), at Georgia from
13 Letter from Stanley West, Director of Libraries, Univ. of Florida,
April 8, 1960.
14 Letter from John M. Dawson, Director of Libraries, Univ. of Delaware, March 31, 1960.
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6 to 2, at L.S.U. from 9 to 1, at North Carolina from 13 to 10, and
at Brown from 18 to O. At Nebraska, all but three departmental
libraries were brought into the central building. (Of course, some
of the librarians had to look for new jobs after winning the
battle of bringing in a recalcitrant departmental library!)

The arguments for centralization still seem to have much of
their original force and justification. I5 The subject divisional
arrangement seems to be in many ways a compromise devised by
librarians to achieve many of the benefits of centralization while
preserving some of the advantages of departmental and decentralized organization. One of the replies received from a
university librarian said: "Perhaps it is not very scholarly to
admit this, but I was young and brash back in the days when
we were planning ... the Library. My experience ... had convinced me that both faculty and students were much happier
and would put up with many more inconveniences if they knew
the librarian and if they had, in a sense, a possessive feeling
about the area and the materials with which they worked. I am
afraid I will have to admit that it was just as simple as that:
I was trying to create the effect of a series of departmental or
school libraries in the Main Building." Swank emphasized a
similar point in his article on The Educational Function of the
University: "The library's services are varied to satisfy the
widely different needs of physical scientists, social scientists,
and humanists. Definite parts of the library belong to them."16
Regardless of this, reaction seems to have reached a point
which promises new developments. One indication is in the
trend as at Oklahoma to an interspersed, open shelf organization. Delaware is planning a new building with a general reference room and open stacks with reading space interspersed
throughout the stacks. Such a plan is used at Princeton, Iowa,
Oklahoma, and L.S.U. 17
Another development characterizing change from the present
subject divisional pattern is apparent, first in a letter from
the librarian of Brown, who says "we are currently planning a
1.5 For an extensive coverage of the subject, see Wilson & Tauber
The University Library, 1st ed., 1945.
16 Swank, Raymond C. "The Educational Function of the University
Library," Library Trends, v. 1, 1952, p. 42.
11 McAnally, Arthur M. "Departments in University Libraries," Library
Trends, v. 7, Jan. 1959, p. 460.
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new Science Library Building in which we will consolidate the
two divisional (Physical Sciences and Biological Sciences) collections as a central Science Library."18 Then there is the statement from the librarian of Oregon: "Although our Science
Division staff has been most effective and vigorous it seems that
science faculties must have their library materials available very
close to the laboratories. Hence our decision to move the entire
Science division, in one piece, to the Science building about
1965."1'9
The organization and classification of knowledge has long
occupied some of the most intelligent men of past generations.
In our academic libraries we find today most often the Dewey
Decimal Classification or that of the Library of Congress. Each
divides material under major divisions, then sub-divides and
attempts to bring similar subjects into related organization. In
spite of logic and continuing revision, there are conflicts. As
knowledge increases, new relationships develop, and no firm
boundaries can contain a subject.
The proliferation of research and consequent publication require greater bibliographic resources. More and better abstracting services are needed, and closer bibliographic control. Expense
alone will soon become a strong factor in forcing the centralization of Reference and Bibliographic services.
Assuming such a department, the interspersed, open-shelf
plan favored by McAnally, Dawson and others, with the total
collection organized according to some standard classification
plan would seem most practical. To be most effective, this would
be primarily an upper-class, graduate, and research library, with
an undergraduate library either separate or within the same
building.
The subject specialist would have a place in this kind of
organization, but as a part of the General Reference staff. The
various specialists would be part of a team, not restricted to
their particular subject specialty, but available for the specialized
problem when it might arise.
The concentration of staff would be at the nerve-center from
which control and guidance could be exercised. Once the student
18

19

Letter from David Jonah, Lib'n. Brown Univ. April 5, 1960.
Letter from Carl Hintz, Lib'n. Univ. of Oregon, April 18, 1960.
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is oriented and has determined the resources available, and their
location, he should be able to work independently.
The undergraduate library, appropriately staffed, should be
able to provide for the needs of lower division students, including reserve books, with a collection of from 75,000 to 100,000
volumes.
The provision of seating in the upper division research library
should place emphasis on the individual study table whenever
possible, and provide sufficient carrels and cubicles throughout.
Similarly, in the undergraduate library, smaller tables, and areas
interspersed with shelving tend to give a better working condition.
Elements of this plan already exist in some of the libraries
referred to in this paper and it can in no sense be considered
original.
The chief purpose here has been to gather some facts, along
with some opinion, on certain features of the subject divisional
plan, a term which has been used to describe a number of
different libraries. The information presented here serves to
point up some of the differences which exist.
The subject divisional arrangement may be the ideal one for
certain institutions at a particular period in their growth and
development. Many of the smaller institutions may not be able
financially to take advantage of the principles involved which
produce the greatest benefit. Others, when they outgrow present
buildings may be faced with the alternative of a separate undergraduate library, a separate Science library, or new departmental
libraries.
The most important factor in protecting the future of any
university library today is the flexibility of the modular building. If maximum advantage is taken of this feature, the method
of organization for service need never become obsolete.
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